Pupil premium strategy statement 2024-2027

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data
School name St Luke’s Catholic
Primary School

Number of pupils in school 217

Proportion (%) of pupil premium eligible pupils 36.1%

(Reception to Year 6)

Academic year/years that our current pupil premium 2024-2027

strategy plan covers (3-year plans are recommended) (Year 1 of 3)

Date this statement was published 18.11.2024

Date on which it will be reviewed Termly

Statement authorised by A Crist

Pupil premium lead E Crist

Governor / Trustee lead E Scott
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £101,340

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £101,340

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At St Luke’s, our ultimate objective is to reduce, year on year, the disadvantage gap and
to focus on equity. Our intention is that all pupils, irrespective of their background or the
challenges they face, make good progress and achieve high attainment across all subject
areas. We will support children to achieve their full potential academically, socially and
emotionally in order to succeed at school and throughout their future lives. Our approach
will be responsive to common challenges and individual needs, rooted in robust
diagnostic assessment, not assumptions about the impact of disadvantage. We will focus
on utilising our pupil premium strategy to consider the challenges faced by vulnerable
pupils and support our disadvantaged pupils to achieve that goal, including progress for
those who are already high attainers.

When creating our pupil premium strategy, we recognise the importance of considering
the context of our school and its’ subsequent challenges. We will use research conducted
by the EEF to support decisions made around the implementation and impact of different
strategies.

High-quality teaching is at the heart of our approach, with a focus on areas in which dis-
advantaged pupils require the most support. This is proven to have the greatest impact on
closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. We intend to focus on developing the quality of
teaching through focused CPD of teachers, acknowledging that ‘good teaching is the most
important lever schools have to improve outcomes for disadvantaged students’ (EEF).

Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged
pupils’ attainment will be sustained and improved alongside progress for their
disadvantaged peers.

The key principles underpinning our strategy are:

*Devising a pupil premium strategy that links to all aspects of our whole school strategic
planning including CPD, SEF, SDP and Sports Premium

*High quality teaching for all children

*Clearly defined evidence-based challenges based on National research, that are
measurable

*Decisions based on data and response to evidence

*To focus on early intervention, challenge and outcomes for individual pupils




*A whole school approach in which all staff take responsibility for disadvantaged pupils’
outcomes and raise expectations of what they can achieve

* Monitoring and overcoming attendance issues of disadvantaged pupils and persistent
absentees

*|dentifying and addressing mental health and well-being needs and dispositions towards
school and learning

*Ensure governors are fully informed of progress and are aware of their roles and respon-
sibilities in relation to Pupil Premium planning and implementation.

*How can school consciously focus on S&L and oracy in EYs to raise standards in
communication, language and literacy, for both PP and EAL children?

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Assessments and observations of pupils on entry, indicate low level language
skills. These are more prevalent amongst our disadvantaged pupils than their
peers.

More than 10% of all children and young people (1.4 million in the UK) have
long-term speech, language and communication needs. Studies have shown
that low vocabulary skills at school entry are associated with adult literacy at
34 years and also mental health and employability.

Baseline data from Wellcomm shows that 72% of our 3-5 year olds are working
below ARE on entry to school. 70% of disadvantaged students were working
below ARE.

Talk Boost assessments in EYFS indicate difficulties with spoken use of
language, understanding and vocabulary. This is higher in our disadvantaged
children.

2 Assessments and internal data indicate that reading, writing and maths
attainment of disadvantaged pupils is below that of their peers.

KS2 attainment shows:

Writing attainment for disadvantaged children is -26% below National average.
Reading attainment for disadvantaged children is -20% below National average.
Maths attainment for disadvantaged children is -19% below National average.

There is a whole school Maths and Writing focus which is linked to teachers’
performance management targets.

To improve Writing skills, pupils should have regular writing opportunities
across a variety of genres across the whole curriculum.
3




lessons.

content as possible.

whole curriculum.

Disadvantaged pupils access extra 1-1 and small group tuition.

To improve Maths skills, children will access daily Flashback 4 lessons,
arithmetic lessons, Mastering Number lessons in addition to their daily Maths
To improve Reading skills, pupils should consume as much quality reading

Disadvantaged students and bottom 20% of readers read to an adult on a
regular basis each week and reading opportunities are planned across the

Disadvantaged pupils access extra 1-1 and small group phonics tuition.

3 The Stirling Children’s Wellbeing Scale has identified in KS2, reduced self-

regard and dispositions towards learning in certain disadvantaged pupils.
These findings are supported by national studies.

4 Attendance data has indicated that attendance of disadvantaged pupils (92.2%)
in 2023-24 was 2.8% lower than for non-disadvantaged (95%) pupils.

30% of disadvantaged pupils were persistent absentees.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language skills and vocabulary
in all learners including disadvantaged pupils.
Focusing on a vocabulary rich curriculum,
ensuring that planning clearly outlines the
vocabulary that should be acquired during
each topic.

Staff trained in teaching, interventions and
strategies aimed at promoting speech,
communication and language development.

We will measure this through Talk Boost and
Wellcomm screening and use these strategies
with identified children.

Gaps in children’s speech, language and
communication skills are identified, children
will have good communication skills and age-
appropriate language development.

Appropriate intervention and individualised
teaching for children with specific language
difficulties.

Year on year reduction in number of pupils
below age-appropriate standards for
language. (Wellcomm and Talk Boost
assessments)

Staff have received accreditation for Elklan
training.

School achieves the Communication
Friendly Setting award.




Improved reading, writing and maths
attainment for disadvantaged pupils, with
emphasis on closing the gap in writing
outcomes in particular between
disadvantaged pupils and their non-
disadvantaged peers.

Through high quality teaching, a
challenging, engaging curriculum, a
systematic synthetic phonics programme
and quality interventions, disadvantaged
children are able to retain and apply new
knowledge in reading, writing and maths,
narrowing the attainment gap between them
and their peers. To be measured by
standardised assessments.

Staff trained to deliver appropriate
interventions such as Precision Spelling,
Learning Village, Literacy Gold.

To achieve and sustain improved wellbeing
and attitudes towards school for all of our
pupils, particularly our disadvantaged pupils.

Sustained high levels of wellbeing from
2024/25 demonstrated by:

* qualitative data from student voice, student
and parent surveys and teacher
observations

* a significant increase in participation in
enrichment activities and after school clubs,
particularly among disadvantaged pupils

* free breakfast club
* Mental Health Lead

* appropriate interventions throughout
school, e.g., Zones of Regulation, Lego
Therapy etc.

* trained member of staff to deliver ELSA
* restorative practice
* enrichment trips funded through PP

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged

pupils.

Children regularly attend school and gain
greater access to a full curriculum.

Year on year attendance data, sustained
from 2024/25, will show the gap closing
towards National between non-
disadvantaged pupils and disadvantaged
pupils.

The attendance gap between disadvantaged
pupils and their non-disadvantaged peers
being reduced so that it is in line with each
other.




Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address the
challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 20,530

social and emotional
learning.
Approaches will be
embedded into
routine educational
practices and
supported by
professional
development and
training for staff.
Support from
Educational
Mental Health
Practitioner.
(EMHP)

childhood social and emotional skills with
improved outcomes at school and in later
life (e.g., improved academic
performance, attendance, attitudes,
behaviour and relationships with peers):

EEF Social and Emotional Learning.pdf
(educationendowmentfoundation.org.uk)

Activity Evidence that supports this approach Challenge
Using pupil premium | EEF number(s)
(educationendowmentfoundation.org.uk) addressed

Purchase of Standardised tests can provide reliable 12

standardised insights into the specific strengths and

diagnostic weaknesses of each pupil to help ensure

assessments they receive the correct additional support

(NFER) and SATS through interventions or teacher

companion. instruction.

Training for staff to https://educationendowmentfoundation.or

ensure assessments | g.uk/public/files/Diagnostic Assessment

are interpreted and Tool.pdf

administered NFER data gives consistency of approach

correctly (NFER and | in order to analyse impact.

¥Ve|lcl:((_)mm). GL Assessment WellComm Primary —

rac |tr;]g Ffr%QlfteSS Speech and Language Toolkit for

usmg’ € ability Screening and Intervention | Teachwire

curve-. Educational Product Reviews

Improve the quality of | There is extensive evidence associating 234



https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium?utm_source=/guidance-for-teachers/using-pupil-premium&utm_medium=search&utm_campaign=site_search&search_term=pupil
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium?utm_source=/guidance-for-teachers/using-pupil-premium&utm_medium=search&utm_campaign=site_search&search_term=pupil
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://www.teachwire.net/products/gl-assessment-wellcomm-primary-speech-and-language-toolkit-for-screening-and-intervention
https://www.teachwire.net/products/gl-assessment-wellcomm-primary-speech-and-language-toolkit-for-screening-and-intervention
https://www.teachwire.net/products/gl-assessment-wellcomm-primary-speech-and-language-toolkit-for-screening-and-intervention
https://www.teachwire.net/products/gl-assessment-wellcomm-primary-speech-and-language-toolkit-for-screening-and-intervention
file:///C:/Users/crista/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/3INXW66F/educationendowmentfoundation
file:///C:/Users/crista/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/3INXW66F/educationendowmentfoundation

CPD to develop a Five-a-day-poster_1.1.pdf 12
whole school (d2tic4wvoliusb.cloudfront.net)
curriculum approach
to support High
Quality Teaching and
consistent pedagogy.
School Improvement
Liverpool curriculum
co-ordinators training.
Effective Professional Development | EEF
(educationendowmentfoundation.org.uk)
Staff skills auditand | Effective Professional Development | EEF | 2
questionnaire to (educationendowmentfoundation.org.uk)
identify CPD needs.
Staff training on Five-a-day-poster 1.1.pdf
neurodiverse (d2ticAwvoliusb.cloudfront.net)
conditions. Utilising
LA Advisory support | https://d2tic4wvoliusb.cloudfront.net/produ
and Outreach ction/documents/TA-project-
Teachers. plan.pdf?v=1731938236
Training on how to EEF guidance reports on the impact of 123
use surveys and interventions.
intervention
packages:
ELSA
Wellcomm
Talk Boost KS1 & 2
PASS survey
Whole schoolregular | |mproving Literacy in Key Stage 1 | EEF 12
‘No Pens Day’ to (educationendowmentfoundation.org.uk)
promote oral
language skills. ) _ _
Library topic loans. Improvmq Literacy in Key Stage 2| EEF
Literacy Tree. (educationendowmentfoundation.org.uk)
Pie Corbett Reading
spine books.
Poetry books.
RWI development
days
CPD provided by the | educationendowmentfoundation.org.uk/ed | 12
Speechand ucation-evidence/early-years-
Language service: toolkit/communication-and-language-
vocabulary, using approaches
visuals, listening and
attention,
stammering.
CPD and Supervision | EEF Social and_Emotional Learning.pdf | 3

for ELSA trained TA

(educationendowmentfoundation.org.uk)



https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/Five-a-day-poster_1.1.pdf#%3A~%3Atext%3DThe%20%E2%80%98Five-a-day%E2%80%99%20principle%20The%20research%20underpinning%20the%20EEF%E2%80%99s%2Cbelow%E2%80%94are%20particularly%20well-evidenced%20as%20having%20a%20positive%20impact
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/Five-a-day-poster_1.1.pdf#%3A~%3Atext%3DThe%20%E2%80%98Five-a-day%E2%80%99%20principle%20The%20research%20underpinning%20the%20EEF%E2%80%99s%2Cbelow%E2%80%94are%20particularly%20well-evidenced%20as%20having%20a%20positive%20impact
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/Five-a-day-poster_1.1.pdf#%3A~%3Atext%3DThe%20%E2%80%98Five-a-day%E2%80%99%20principle%20The%20research%20underpinning%20the%20EEF%E2%80%99s%2Cbelow%E2%80%94are%20particularly%20well-evidenced%20as%20having%20a%20positive%20impact
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/Five-a-day-poster_1.1.pdf#%3A~%3Atext%3DThe%20%E2%80%98Five-a-day%E2%80%99%20principle%20The%20research%20underpinning%20the%20EEF%E2%80%99s%2Cbelow%E2%80%94are%20particularly%20well-evidenced%20as%20having%20a%20positive%20impact
https://d2tic4wvo1iusb.cloudfront.net/production/documents/TA-project-plan.pdf?v=1731938236
https://d2tic4wvo1iusb.cloudfront.net/production/documents/TA-project-plan.pdf?v=1731938236
https://d2tic4wvo1iusb.cloudfront.net/production/documents/TA-project-plan.pdf?v=1731938236
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
file:///C:/Users/AndrewsJ/Desktop/SEN%20&%20PP%2021-22/PP%2021-22/educationendowmentfoundation
file:///C:/Users/AndrewsJ/Desktop/SEN%20&%20PP%2021-22/PP%2021-22/educationendowmentfoundation

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £65,460

group phonics
tuition

(educationendowmentfoundation.org.uk)

Small group tuition | EEF
(educationendowmentfoundation.org.uk)

Activity Evidence that supports this approach Challenge
number(s)
addressed
Talk Boost Oral lanquage interventions | EEF 12
(EYFS, KS1, (educationendowmentfoundation.org.uk)
KS2)
Speech and
language
therapy
delivered by TA,
supported by
SALT service.
Precision Precision Teaching.pdf (bangor.ac.uk) 2
Teaching
Literacy Gold Phonics | EEF (educationendowmentfoundation.org.uk) 12
Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)

Wellcomm Developed by Speech and language therapists. 12
EEF reports
Supported by GL assessments
educationendowmentfoundation.org.uk/education-
evidence/early-years-toolkit/communication-and-
lanquage-approaches

Small group Small group tuition | EEF 12

tuition (reading, (educationendowmentfoundation.org.uk)

comprehension,

writing, maths)

BLAS_T/EA!_IP and | educationendowmentfoundation.org.uk/education- 12
Learning Village evidence/early-years-toolkit/communication-and-

Delivered by TA, | language-approaches

supported by EAL and educational achievement Prof S Strand.p

EAL service. df (d2tic4wvoliusb.cloudfront.net)

1-1 and small One to one tuition | EEF 12



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.bangor.ac.uk/psychology/teaching/docs/Precision%20Teaching.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/EAL_and_educational_achievement__Prof_S_Strand.pdf?v=1670924976
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/EAL_and_educational_achievement__Prof_S_Strand.pdf?v=1670924976
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=1-1%20tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition?utm_source=/education-evidence/teaching-learning-toolkit/one-to-one-tuition&utm_medium=search&utm_campaign=site_search&search_term=1-1%20tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 15,350

Activity Evidence that supports this approach Challenge
number(s)
addressed

Bounce EEF Social and Emotional Learning.pdf(educationen 34

Together dowmentfoundation.org.uk)

Surveys Resources | A school's guide to building a wellbeing

measurement strateqy (bouncetogether.co.uk)

Trips to library, Arts participation | EEF 1234

museums, art (educationendowmentfoundation.org.uk)

galleries, beach, Cultural Capital | Early Education (early-

music tuition etc -

education.org.uk)

Link to Sports The value of after school clubs for disadvantaged 34

Premium — after | children (ncl.ac.uk)

school clubs.

Collaborative learning approaches | EEF
(educationendowmentfoundation.org.uk)

Wrap around This guidance has been informed by: our engagement 4

care (breakfast | with schools who have significantly reduced their

glcuhbéoallfglﬁb) persistent absence levels; teachers’ standards; Ofsted’s

offered to PP school inspection handbook; other DfE statutory and

children. non-statutory guidance.

Extra-curricular

activities Improving school attendance: support for schools and

offered to PP local authorities - GOV.UK_(www.gov.uk)

children

ELSA trained EEF_Social and Emotional Learning.pdf(educationend 34

member of staff | owmentfoundation.org.uk)

and Mental

Health Lead

Attendance SLA | This guidance has been informed by: our engagement 4

— embedding with schools who have significantly reduced their

principles of



file:///C:/Users/AndrewsJ/Desktop/SEN%20&%20PP%2021-22/PP%2021-22/educationendowmentfoundation
file:///C:/Users/AndrewsJ/Desktop/SEN%20&%20PP%2021-22/PP%2021-22/educationendowmentfoundation
https://www.bouncetogether.co.uk/resources/a-schools-guide-to-building-a-wellbeing-measurement-strategy
https://www.bouncetogether.co.uk/resources/a-schools-guide-to-building-a-wellbeing-measurement-strategy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.early-education.org.uk/cultural-capital
https://www.early-education.org.uk/cultural-capital
https://eprints.ncl.ac.uk/file_store/production/232456/3BDEE6A8-646B-4EE8-B01F-ED0C672C21C6.pdf
https://eprints.ncl.ac.uk/file_store/production/232456/3BDEE6A8-646B-4EE8-B01F-ED0C672C21C6.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
file:///C:/Users/AndrewsJ/Desktop/SEN%20&%20PP%2021-22/PP%2021-22/educationendowmentfoundation
file:///C:/Users/AndrewsJ/Desktop/SEN%20&%20PP%2021-22/PP%2021-22/educationendowmentfoundation

good practice.
First day
response calls,
analysis of
absence
patterns and
home visits.
Group work with
classes with
large %age of
disadvantaged
pupils.

persistent absence levels; teachers’ standards; Ofsted’s
school inspection handbook; other DfE statutory and
non-statutory guidance.

https://www.gov.uk/government/publications/working-
together-to-improve-school-attendance

Total budgeted cost: £ 101,340

10



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024
academic year.

Intended outcome Success criteria

Challenge number 1

Improved oral language skills and vocabulary Gaps in children’s speech, language and

in all learners including disadvantaged pupils. communication skills are identified, children

Focusing on a vocabulary rich curriculum, will have good communication skills and age

ensuring that planning clearly outlines the appropriate language development.

vocabulary that should be acquired during Children are confident to use ambitious,
each topic. subject-specific vocabulary in their work and

Staff trained in teaching, interventions and the ‘vocabulary gap’ is reduced.

strategies aimed at promoting speech, Year on year reduction in number of pupils

communication and language development. below age-appropriate standards for

We will measure this through Talk Boost and language.

Wellcomm screening. Assessments will show impact and identify
pupils who need further, more specialised
support.

Review:

Talk Boost and Wellcomm assessments identified gaps in communication skills in EYFS
children and KS1.

Average Talk Boost scores out of 15 moved from between 5 and 9 (Baseline) to between 9
and 15 at the end of the 10-week programme. Average point score moved from 40 pre
assessment to 63 post assessment (Max score 75). Teachers noted the overall impact that the
intervention had on the interaction of the children participating in classroom discussions and a
general growth in confidence. Children who had made limited progress in a specific aspect of
the programme were provided with 1-1 intervention in that area and referred to specialist
services e.g., SALT.

We analysed gaps in communication skills using the Wellcomm assessment tool. At baseline
assessments in Autumn term, only 30% of pupil premium children had age-appropriate
language. At the end of the year, 90% were assessed at age-appropriate language. Small
group interventions were put into place and classroom provision was altered to address these
needs. These measures also had a positive impact on the social skills of the EYFS children
involved.

Challenge number 2

Improved reading, writing and maths Through high quality teaching, a
attainment for disadvantaged pupils, with challenging, engaging curriculum, a
emphasis on closing the gap in reading systematic synthetic phonics programme
outcomes in particular between and quality interventions, disadvantaged
disadvantaged pupils and their non- children are able to retain and apply new
disadvantaged peers. knowledge in reading, writing and maths,
narrowing the attainment gap between them

11



and their peers. To be measured by
standardised assessments.

Review:

The use of standardised tests provided reliable insights into specific strengths and weaknesses
of each pupil. Provision maps tracked the additional support that these pupils received such as
precision teaching, pre teach, 1-1/small group interventions and IT programmes eg Literacy
Gold. The Educational Psychologist and specialist outreach support teacher assessed in depth
those children making limited progress in order to confirm or rule out SpLD.

The phonics data showed that 89% of disadvantaged Y1 pupil passed the phonics screening
Check compared to the National data of 80%.

The data shows that our disadvantaged pupils in KS1 achieved lower than our non-
disadvantaged pupils in Reading, Writing and Maths. They achieved broadly in line for National
Average percentages in Maths.

The data shows that our disadvantaged pupils in KS2 achieved lower than our non-
disadvantaged pupils in Reading, Writing and Maths. They achieved better in Reading.

EYFS GLD

St Luke’s PP 25% Non-PP 80%

National 68%

Year 1 phonics screening check
St Luke’s PP 89% Non PP 85%

National 80%

KS1 Data Reading Writing Maths Combined
PP 56% 56% 67% 56%
Non PP 67% 72% 72% 62%
National 68% 60% 70% 56%
KS2 Data Reading Writing Maths Combined
PP 62% 54% 54% 50%
Non PP 75% 72% 75% 68%
National 74% 72% 73% 61%

12



Challenge number 3

To achieve and sustain improved wellbeing Sustained high levels of wellbeing from

and attitudes towards school for all of our 2024/25 demonstrated by:

pupils, particularly our disadvantaged pupils. * qualitative data from student voice, student
and parent surveys and teacher
observations

* a significant increase in participation in
enrichment activities and after school clubs,
particularly among disadvantaged pupils

Review:

The SENCO undertook ELSA training in the Autumn and Spring terms. Bounce Together
wellbeing surveys identified groups and individuals to work with the SENCO using 6—8-week
intervention programmes.

Restorative Practice Coaching took place for children in Y5 and Y6. This has enabled them to
be Restorative Practice Mediators and support children on the playground.

A significant amount of money was invested in playground equipment and a quiet zone has
been identified for children who require more regulating, calming activities.

More staff now deliver a wide range of extra-curricular activities and these are well attended by
disadvantaged pupils.

All staff and children have had Zones of Regulation training and this is being used throughout
the school in order to enable children to regulate themselves better and build positive
relationships.

Forest School has been built within the school grounds. All children have access to this outdoor
learning programme and have benefitted from improved resilience when learning new skills,
team building and relationship opportunities this has provided.

Challenge number 4

To achieve and sustain improved attendance Children regularly attend school and gain
for all pupils, particularly our disadvantaged greater access to a full curriculum.

pupils. Year on year attendance data, sustained
from 2023/24, will show the gap closing
towards National between non-
disadvantaged pupils and disadvantaged
pupils. The overall absence rate for all
pupils being no more than 3.8% and the
attendance gap between disadvantaged
pupils and their non-disadvantaged peers
being reduced by 2.5%. The percentage of
all pupils who are persistently absent being
below 8% and the figure among
disadvantaged pupils being no more than
2% lower than their peers.
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Review:

Attendance Report — 2023 — 2024

Our disadvantaged children had an attendance of 93.3% (excluding 2 SA children who were
outliers) last academic year. Our whole school attendance was 95% (excluding 2 SA children
who were outliers). There were significant improvements in closing the gap from the previous
year for the large majority of our children.

However, data was significantly impacted by 2 severely absent children who had complex
barriers to attending school regularly.

Our overall attendance data for PP children was 91% compared to our whole school
attendance of 94%. These are both below our target of achieving National but overall the
above the LA average of 93%.

The number of whole school persistent absentees was 16%. 26% of disadvantaged pupils
had persistent absenteeism. Regular meetings and home visits took place with families, the
Deputy Head and LA Attendance officer to address any barriers to attendance and provide
support where needed.
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Literacy Gold Literacy Gold

SATs companion SATs Companion
Learning Village Learning Village
Stirling Wellbeing Survey Bounce Together
Wellcomm GL assessment

TT Rockstars Maths Circle Ltd
Mirodo Mirodoeducation.com

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details
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Further information (optional)
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